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Questions and Discussion
1. How do the findings, applications, or recommendations
we have provided relate to your learning communities
(those that currently exist and/or are contemplated)?
For example, you may wish to consider the assessment
of learning processes and outcomes; promotion of
student learning, growth, and development; support /
endorsement from administration or faculty; matters of
design, implementation, or refinement, etc.).

2. Do you have any other questions or comments?

High-Impact Educational Practices
Liberal Education and America’s Promise (LEAP) is a national
advocacy, campus action, and research initiative that champions
the importance of a twenty-first century liberal education—for
individuals and for a nation dependent on economic creativity
and democratic vitality (from http://www.aacu.org/leap/; see also
Kuh, 2008)
•
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•
•
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•
•
•
•
•

First-Year Seminars and Experiences
Common Intellectual Experiences
Learning Communities
Writing-Intensive Courses
Collaborative Assignments and Projects
Undergraduate Research
Diversity/Global Learning
Service Learning
Community-Based Learning
Internships
Capstone Courses and Projects

Overview of Learning Communities
• LC models are known by different names (Gabelnick et al., 1990),
and vary in structure, content, curriculum, faculty roles, and types
of community building activities
• Common elements include shared
learning, increasing the likelihood
of an integrated social and academic
experience as well as connected
learning, meaning the courses are
organized around a theme or topic
(Pascarella & Terenzini, 2005)

• Integrating diverse academic and social experiences that
students engage in during their education into a meaningful
whole is essential to transform experiences into “true knowledge”
while promoting deeper learning and personal development
(Mahoney & Schamber, 2011)

Overview of Learning Communities
• Smith, Macgregor, Matthews, and Gabelnick (2004)
define LCs as “a variety of curricular approaches that
intentionally link or cluster two or more courses,
often around an interdisciplinary theme or problem,
and enroll a common cohort of students” ( p. 20)
• Restructuring of the curriculum not only fosters a
sense of community, but also creates opportunities
for explicit connections among students, faculty, and
their institution (Gabelnick et al., 1990)
• Using an interdisciplinary theme / cross-subject
learning engenders opportunities for integration &
deeper understanding (Tinto, 2003)

Overview of Learning Communities
Learning communities at home and abroad offer a
creative bridge between the goals and principles of
international learning and attendant calls to demonstrate
the quality / impact of higher education, by focusing on:
the actual quality of learning and skill development, including the
development of intellectual and academic competence, exploring identity,
developing career goals, clarifying values and beliefs, developing
multicultural awareness, and enhancing a sense of civic responsibility.
Learning Communities (LCs) – which bring groups of students together
to focus on thematic areas of inquiry in a collaborative manner – are
increasingly implemented to enhance learning and development, promote
curricular depth and breadth, and increase student engagement,
retention, persistence, and success, broadly defined (Lei, Gorelick, Short,
Smallwood, & Wright-Porter, 2011; Love, 2012; Matthews, Smith, &
MacGregor, 2012; Pike, Kuh, & McCormick, 2011; Unzueta, MooresAbdool, & Donet, 2008) (Iyer, 2013, p. 14).

Research on Learning Communities
LC experiences may be associated with:
• student development, academic performance, and
student attitudes / perceptions (Bunch, & Spaulding,
2008; Zhao & Kuh, 2004)
• student gains in autonomy and independence,
intellectual dispositions and orientations, and
generalized personal development (Pascarella &
Terenzini, 1991)
• academic performance (as measured by GPA),
retention, institutional satisfaction, greater
engagement in learning, and increased quality and
quantity of learning (Lining and Embers, 1999)

Research on Learning Communities
LC experiences may be associated with:
• better understanding of self and others, and a
greater ability to navigate both the academic and
social world (Lining & Embers, 1999)
• improved retention (Satin, 1999; Tinto, 2003),
graduation rates (Stassen, 2003), and persistence
(Braxton et al., 1997)
• positive academic and social integration (Nikolas ,
et al. 2006)
• diversity / cultural awareness (Yastremski , 2011)

Research on Learning Communities
• Research has focused on elaborate LC models; little
is known about the impact of more modest LC
models on learning (Stassen, 2003)
• Most LC programs are in their infancy; evidence of
their “true impact” is confounded by programmatic
and methodological variations
• We have a limited understanding about the contexts
within which LCs are most beneficial (Pike, 2000)
• Student learning is determined in part by their
previous life history and acquired worldview (Tabit,
Legault, Ma, & Wan, in press)

Research on Learning Communities
As such, the findings and applications we present next from the
Forum BEVI Project are intended to:

1. further our understanding of the similarities and differences
between and within U.S. and non-U.S. student cohorts who are
participating in learning communities, broadly defined;
2. examine the many complex variables that interact together to
influence “who learns what and why, and under what
circumstances”;
3. illustrate how assessment data / findings may be used to
illuminate student characteristics within learning communities,
while promoting growth and development; and,
4. offer a set of data / theory driven “best practices” (i.e., the “7Ds”)
to help in the development, implementation, evaluation, and
refinement of learning communities.

Forum BEVI Project:
Implications for Learning Communities
From 2007 – 2013, the Forum BEVI Project was a collaboration between the
Forum on Education Abroad (www.forumea.org), the International Beliefs
and Values Institute (www.ibavi.org), and the Forum BEVI Project Working Group.
Forum BEVI Project Working Group was charged with:
1. identifying and investigating assessment processes and outcomes of
international, multicultural, and transformative learning;
2. providing guidance regarding how the BEVI may best be used; and,
3. specifying best practices for the BEVI’s report system.
Outcomes have been presented in multiple forums and will be published in
Making Sense of Beliefs and Values, a forthcoming book from Springer
Publishing (www.springerpub.com/product/9780826104526).
Other projects / activities in the U.S. and internationally include a three-year
research-to-practice summit series – Cultivating the Globally Sustainable Self –
to be hosted by James Madison University, beginning in March, 2015
(www.jmu.edu/summitseries).

Forum BEVI Project:
Implications for Learning Communities
•

In development since the early 1990s, the BEVI is an assessment measure that is
used in a wide range of applied settings, evaluative contexts, and research projects.

•

The short version of the BEVI consists of four interrelated components:
• demographic / background items (e.g., age, gender, ethnicity, citizenship,
countries visited)
• a life history/background questionnaire
• two validity and seventeen "process scales“
• three qualitative "experiential reflection" items

•

BEVI seeks to understand: "who the person is,” "how the person changes,” and
“who learns what and why, and under what circumstances.”

•

BEVI is a web-based inventory and takes approximately 25 minutes to complete.

•

Outputs include:
• individual, group, and organizational reports;
• customized analyses may be provided;
• raw data may be accessed;
• BEVI may be paired with other measures for additional assessment needs.

Forum BEVI Project:
Implications for Learning Communities
Although distinct characteristics of
cross-cultural groups are identifiable,
broad-based assessment suggests greater
within than between group variation.
Cultural group differences are interesting, but greater
variability may occur within than between different
cultural groups. This finding has implications for:
• how we understand “human nature”
• why we become who we become (e.g., the formative
variables that affect how and why we understand and
experience self, others, and the larger world as we do).

Forum BEVI Project:
Implications for Learning Communities

How similar
– or different –
are these communities from
three different
countries / regions
around the world?
Note. The following slides are subject to modification on the basis of further data, analyses, or interpretations.

Three BEVI Decile Profiles from Students in
Three Different Countries/Regions
Country/Region 1

Three BEVI Decile Profiles from Students in
Three Different Countries/Regions
Country/Region 2

Three BEVI Decile Profiles from Students in
Three Different Countries/Regions
Country/Region 3

Comparing U.S. and International Students:
Within and Between Group Differences

Comparing Learning Community and
Non-Learning Community Students in Same Institution
Non Learning Community, Pre-entry
Freshmen Students at Orientation (N = 690)

Diverse, Upper Level Student Leaders
in Learning Community (N = 38)

Comparing Similarities and Differences
of Subgroups Within a Larger Learning Community

Comparing Similarities and Differences
of Subgroups Within a Larger Learning Community

Forum BEVI Project:
Implications for Learning Communities

Understanding the
mediators and moderators
of learning:
The importance of multifactorial,
mixed methods, and
longitudinal assessment

Comparing Different Instructors Teaching
Similar Cohorts of Student Learners Across T1 / T2

The BEVI and IDI:
Mediators and Moderators of
Intercultural Awareness in a Learning Community
•

The BEVI and IDI were administered at the beginning of the 2006-2007 academic
year to U.S. (N = 22) and international (N = 14) students living in an international
residence hall

•

The IDI was administered again at the conclusion of the academic year

•

At the beginning of the academic year, the BEVI was able to identify who would
and would not evidence increased intercultural awareness by the conclusion of the
academic year
__________________
Specifically, students who reported lower Naïve Determinism and more Gender
Stereotypes at the beginning of the academic year were statistically more likely to
demonstrate an increase in intercultural awareness after living for nine months in
an international residence hall. Furthermore, students with a higher degree of
Negative Life Events and Emotional Attunement, as measured by the BEVI, also
demonstrated greater and more accurate intercultural sensitivity, as measured by the
IDI (Reisweber, 2008, pp. 79-80).
__________________

Qualitative Themes Derived from Student Course
Responses to Making Sense of Beliefs and Values

Qualitative Themes Derived from Student Course
Responses to Making Sense of Beliefs and Values

The Importance of
Longitudinal Assessment

Forum BEVI Project:
Implications for Learning Communities

Assessment-Based
Facilitation of
Growth and Development
in Learning Communities

Encountering Self:
Sample Introductory Page from an
Individual Report for a Learning Community

Encountering Self and Other:
Sample Introductory Page from a
Group Report for a Learning Community

Encountering Self and Other:
Sample Aggregate Profile from a
Group Report for a Learning Community

Encountering Self and Other:
Sample Decile Profile from a
Group Report for a Learning Community

Encountering Self and Other:
Sample Scale Profile from a
Group Report for a Learning Community

In Conclusion:
Lessons for Global Educators
in Learning Communities
The amount of “change” that is facilitated and measurable is
a function, at least in part, of the “7Ds” (Shealy, in press)
including:
1. duration (i.e., how long an international, multicultural, or
transformative education experience occurs);
2. difference (i.e., how different the experience is from what the
“self” of the experiencer is accustomed);
3. depth (i.e., what is the capacity of the learner to experience all
that the intervention is able to convey);

4. determine (i.e., through formal and informal assessment, how
well does the intervener understand his / her audience);

In Conclusion:
Lessons for Global Educators
in Learning Communities
The amount of “change” that is facilitated and measurable is
a function, at least in part, of the “7Ds” (Shealy, in press)
including:
5. design (i.e., based upon knowledge of the audience and
careful deliberation and development, what is the quality of
the intervention);
6. deliver (i.e., how able is the intervener to fulfill the
transformative potential of the intervention);
7. debrief (i.e., before, during, and after the intervention, how
deeply does the intervener assess the nature of the learning
experience, and use such feedback to improve future
interventions).

Questions and Discussion
1. How do the findings, applications, or recommendations
we have provided relate to your learning communities
(those that currently exist and/or are contemplated)?
For example, you may wish to consider the assessment
of learning processes and outcomes; promotion of
student learning, growth, and development; support /
endorsement from administration or faculty; matters of
design, implementation, or refinement, etc.).

2. Do you have any other questions or comments?

To learn more about the Forum BEVI Project
go to www.forumea.org/research-bevi-project.cfm

